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1. Introduction

1.1 Scope of the document

The aim of this document is to describe a sahepiringpractices from the undertaken activities during

the two phases of implementatiom schoolsand to give also guidance and recommendations for
policy makers and training curriculum developésring the piloting of the practices presented in this
guide invarious countries and school contexts, the authors have defined a desired way of engaging
parents, but also realised that this is not yet possible in all school systems and school cultures. Thus,
we have decided to present practices as inspiration in thel&that was originally planned to be of

good practice not to discourage anybody working in a school not yet ready for fully implementing
practices for engaging with parents from using the guide for developing their local ways of working
with parents. Howver, it is important that your final goal should be to progress towards parental

engagement and develop your ways of working with an equal participation of parents for best results.
| RdzAf G&aQ Sy 3l 3SYSy ideatkidstkreeykéy gonde@sCikogy 20182 I A S &

T Resourcefulness describes how and why people pick up and incorporate them into their
communication repertoires.

1 Remediation describes the ways in which existing social practices and processes are
remediated by new technologies.

1 Polymedia degsibes how users exploit the affordances of new technology in order to manage

their emotions and their relationships.

These concepts of respect for diversity and opposition to prejudice and stereotyphrauld be
supported by new technologies in order to facilitate an effective way and provide a rich set of

opportunities for the engagement of adults and parents in schooling.

Therefore, we preseninspiringpractices and how to use the OSD framework to plan and implement

an action plan.
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1.2 Open School Dogpsirposes

The general purpose of this project is to reduce disparities in learning outcomes affecting
learners from diadvantaged backgroundsspeciallymigrants and refugees. Me specific

aims are the following:

() OSD tries to inspire and motivate teachers and school managers for
cooperating with parents with a migrant background and creating constructive

andsustainable partnerships with them.

(i) To train teachers and school principals, so that they acquire positive mindsets
YR alAfta GKFEG gAft SyrofS LINBylaQ v

In the frame of OSD a Training Framework has been desafter examining the skills, needs,

local conditions and obstacles that teachers should be able to deal with in order to engage
parents with a migrant background. This Framework aims at qualifying teachers to deal with
foreign cultures and their specifieatures in a sensitive argbalorientedway. OSD does also

launch an innovative approach (on pedagogic and technical levels) to train teachers (using
online tools apart from facéo-face sessions) as well as social networking applications to
connectthemg A G K (G KS LI NByda 2F GKS LI NGAOALNF GAy3

There are two main aims of parental involvement/engagement that are explored in inspiring
practices and related literature. One is the engagement of parents in the learning of their own
children for ketter learning outcomes, the other is engagement in school life as a form of

active citizenshig].
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2. Background Policy and Research

Several reports and studies confirm that significant obstacles still exist in the educational
pathways ofchildren with a migrant background in the educational systems of the EU
Member States. Most EU Member States have developed, to some degree, educational
policies for migrant children, however differences in thethes, extent and support of these
measures show major differences (MEMA 2017). There are major differences between
countries on the scale of considering all forelgprn population, as well as those children,
whose parents were born abroad or thimbuntry nationals only.

At the same timesuccessful, mostly local or municipaligwel initiatives show that there are
effective solutions for these issues that are best tackled together. Some countries have
implemented effective national policies for inclusimneducation €.g. inAustria, Gemany,
Switzerland]reland UK, Swedénbut the only country where there is a systemic approach
G2 YAINFyd LINByGaQ AyOfdzarizy Ay LIl OS Aa LN
association, NPg with financial support by the government.

All succesful projects and initiatives in the field of parental involvement include an element
that helps to overcome language barriers, many of them have a language learning offer
component. As most parents with migrant background need to develop languagecskills t
acquire a certain level of competence in the majority language of the country, these
initiatives support inclusion of the parents themselves. However, successfutidong
engagement programes often build on the acceptance of differences in languages|,

value the use of mother tongue(s) in school settings.

Another type of programimethat is in place in many local contexts is aiming at raising

cultural awareness and create mutual understanding by that. Inviting parents into school
settings to introduceheir home cultures create more trust in school. This is especially
important in the case of parents who have low levels of educationegative school
experienceghemselves. It is often necessary for school staff to leave their comfort zone and
the schml premises for successful outreach to parents with migrant background.

The most successful and best sustainable programmes (e.g. SEAs or Schools as Community
Learning Centres) tackle the whole community as one, consider language and cultural

differences but offer a holistic solution.

Co-funded by the
= 5 / 39 - Erasmus+ Programme
of the European Union



SCHOOL . .
DOORS Guide of Good Practice

U Open School Doors

3. Resources and Evidence

At the beginning of the project a user needs analysis and focus groups in the patrticipating
partner<xountries were conducted, to identify the current status of parental involvement /
engagement focusingn schools with migrant / refugee pupils, takingo consideration
YAINIYyGaQ k NBFdzZASSEAQ Y20AfAGe TFI OtdtRiNSnd & dza A
there was conducted a literature review both at national and international level, to identify
research work and good practices on this subject afdlathese results are presented tine

OSD User Needs Analysis Reporiafid summargses natonal policies and initiatives among

the partnership concerning the parental engagement / involvement of migrant / refugee

parents toward school life.

3.10utcome of Needs Analysis

Desk research analysis and focus groups finditidsave led to a set afonclusiors, categorsedin the
sections that follow; such grouping aims at presenting in a more concrete manner, what has to be
taken into consideration, when degiing OSD training framework on the one hand and on the other

highlightingcertain gaps that need to be covered.

1 Leadership Homeschool interaction with refuges/recently arrived families are most
effective when leaders ensuspecific environmental contilons.

1 Underpinning principlesRefugee/ recently arrived families and carers are most likely to feel
included in homeschool interaction when schoadlslfil some requirements.

9 Priorities for Teacher developmentiomeschool interactions with refugee/recély arrived
parents work best when teacheese well prepared and have the opportunities to act in an

appropriate way.

The Needs Analysis report was accepted for a paper presentation at the biennial conference of the
European Research Network AbdRdrents in Education (ERNAPE). Researchers from ERNAPE found
the theoretical basis very solid and relevant. The activities presented from the training framework
were understood as being in line with the underpinning principles and answering the chaltenrged

in needs assessment.
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The approach has been proven to be the right one, not only in view of discussion directly related to
h{5> o0dzi AdG sla Fftaz2z NBAYT2NOSR 068 NBaSveNOK TAY
involved migrant mothers ehrly showed how important it is to assess attitudes and mindsets.
Teachers, if not trained properly, are very often prejudiced against them, and it also has a direct impact

on how teachers approach their children.

A programme established at the UniversitiyMalta is also based on research showing that there is a
need for conscious, elaborate work on setting the right mindsets of teachers. In this respect a self

assessment when working with migrant parents can be a very useful starting point.

Several researchers are doing work on digital practices and their research also echoed OSD principles
and also validated the work done in the project. Research shows that digital tools are widely used by
newly arrived migrants, both parents and childrendaheir proficiency levels are often higher than

that of teachers.
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3.20SD Framework aridspiringPractices

The OSD framewoli[R] developedenables teachers, either individually or collectively, to
better support refugee or recently arrivatzhildren by helping them to develop more
effective strategies for working with parents, carers and families. The framework enables

teachers to:

Explore and evaluate

1 Models of parental engagemenioyce Epsteiprovides six types of parental
involvement,including sample practices, challenges, redefinitions, and expected
results [3]. Verh YLIR2 NI I y i A & -réflécton gh&sk, SokasSthdEnterstarsit ¥
where they stand, what is the current situation in their learning settings. With this
knowledgethey then canproceed with theirown action plan[4].

1 Social and cultural issues that impact particularly on the experience of refugee and
recently arrived parents

1 Issues related to literacy and digitlillsthat frame interactions between schools

andrefugee and recently arrived parents

Selfassess
1 Their own communication capabilities and capacities and identify their own training
needsq particularly in relation to digital literacy
1 Their local context, identify needs and agree priorities and aspiratior
development
1 By undertaking collaborative analysis and evaluation of existing practices, successes

and areas for development

Develop
1 A personal learning action pldd]
1 Plans for class/year/school level development (dependent upon roles and

responsibilities) that identify roles, structures, resources and training needs

1 Success criteria that articulateé Y R Wigslel VA KA NI G A2y a F2NJ A YL
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Strategies for development, interventions, programmes etc

Approaches to bringing the wideommunity on board and working collaboratively
with other teachers, managers, parents, governors and young people
Structures to support successful implementation

Approaches for securing adequate resourggeeople andsupporting stuff

A strategy for pilotig and reviewing activities and understanding impact

Evaluate and review

1 Activity and identify future goals and aspirations

The OSD framework also preseptactices to illustrate possible implementations amgyht

be used as starting poinBome of thes@ractices are described hereafter in shorhe

selection criteriafor inspiringpractices care as follows

Easy to implement and easy toaud to (national) circumstances
No extensive preparation and training required

Positive feedback by users (schools)

Good results and acceptance by target group

Sustainability

Success in local/regional environment

Acceptance of stakeholders/partners

Impact

Literacies

1 Promotinghome languagemother tongue- Information provision in migrant

spoken wordgIPA parenthelp.eu

For many migrantamilies school is the only official institution they have a constant
contact with. In case the school manages to build a trustful relationship with parents,
they are likely to turn to teachers for information not directly related to school. At

the same time teackrs are often not equipped with information. On top of that, very
often vocabulary is also quite special, and migrant parents may not have the
necessary set. Thus, ParentHelp was set up to help teachers use IT and provide
information to parents. Informatio for parentsof children of any age in fields of
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education, health care, social care, citizenship, customs and traditions, travelling and
many more are available in English, the majority language of the country as well as
the most common migrant languagés most European countries.

1 Get Parents on Boardith Social MedidIPA @Intl_parents]

Parents can be tremendous advocates for Zdesttury instructional approaches or

formidable impediments to their use. It depends largely on how well the school

conve)s the fundamental principles of partnering to parents and stokes their
SYyGiKdzaAl &Y gAGK SOARSYOS 2F (KSANJI OKAf RQa
Schools need to engage parents in a dialogue about the world in which their children

live, the knowledge and skills required for susxén the new economy, and how

education must use all of the tools at its disposal to assure success for all children.

Parents need to talk with their kids frequently to hear about what they are doing in
school, what they are learning, and how they aretaag it.

One way to facilitate that conversation is to make sure that the school models the

use of social media technology in communicating with parents, sharing information
about students and their work, and soliciting engagement with parents and the
community through new interactive technologiesFacebook, Twitter, blogs, wikis,

and web pages. Some schools even provide podcasts, video clips, webinars, and video
conferencing as a way of reaching the largest possible parent audience. Of course,
these are lest when they are actually produced by students sure way of getting
maximum parent involvement

1 Engaging Your School Community Through Social Mpstiatopia.org]

A school leader shares his strategies for connecting his community via the school
website, Facebook, Twitter, LinkedIn, YouTube, WeChat, and staff Olegsll, the
move toward digital engagement has been successful. The community is much more
connected. The parents stay informed through our website and Facebook. The
teachers interacand share through Twitter, anthey continue to seek new ways to
engage our community through the tools that are availabléiem.

Spaces and places

1 Inspiring space/place examples from the European Parents Associdties

Music as a means of connectind his practice is an example from Dublin, Ireland. In

a neighbourhood where a high percentage of parents were out of employment, and

many of them had bad personal examples with their own schooling, the school head
decided to make the school attractive foaggnts using music. It seemed to be a

LI aaAz2y Ylyeée LI NByila akKkrNBRX odzi G4KSe& O2d
Before the programme the school was surrounded by a double fence that he
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demolished and made the school open for parents. They usedra in the middle

of the school building that can only be reached if you walk through and pass several
classrooms, thus have a feeling of what schooling means to children. The room was
equipped with a wide variety of musical instruments. Parents werettag can

come and use them anytime when the school is open. Teachers were also
encouraged to join the parents in their gap hours and play along, also using this
opportunity to informally discuss matters around their children. The programme has
helped to buld a relationship and trust between parents and teachers, helped

LI NByda G2 20SNO2YS o6lFR FSStAy3a | o62dzi aco
Handicrafts afternoons for involvementin this initiative the goal is to engage the
parents inconversation in an environment they feel more comfortable. The example
comes from Budapest, the original target group was Roma parents, but as it is based
in skills most migrant motheiare likely to have, it is suitable for this target group,

too. The schol organises 2 handicrafts afternoons per year. Theyfipance

necessary tools and material as well as refreshments. Parents are invited to spend
the afternoon in the school producing objects (eg. bookmarks, greeting cards,
decorative boxes, etc.) togeer with teachers that are then sold at a charity fair, the
income covers preliminary costs and the extra is spent for improving something in
the school chosen by the participants. The teachers participating in the handicraft

F OGABAGASE I$WIRASKRIOSY I i RPEK& RIRNS LINB LI NBR
by the table to discuss educational matters. This makes it possible for parents with
low levels of education and often a very limited vocabulary to discuss issues related
to their children in a nosthreatening environment.

Reggio Children open all yeaReggio Children is a lomgtablished kindergarten

and primary school in Reggio Emilia. The school gates are open all year, children and
young people are invited to use the sports grounds in the atiens and during

holidays. For older children and adyltise school building offers a café in the

entrance area that looks like a typical Italian piazza. It is a meeting point for the local
community, many of them migrants, and most without children intthehool.

¢S OKSNAE 2NHIFIyAaS aLR2NI O2ydSada F2N) 20!
that the parents are happy to attend as audience. They also often go to the café, so

the centrebecame a local community hub where people go to spend time, raeet

also to obtain information.
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Communities and cultures

a2S OlyQl R2 -UYRK28zig2Y OBYRA oAGK2dzi LI NBy
{ OKdzfE T SYidN¥zy 'Y {(2LIISYoSNHEZ | I dzLdia OKdz Sz
ALCUIN award 200BhelLJr NBEyGaQ 2FFAOS 6+ a ONBFGSR | yR
this school: many children with a low so@oonomic background and low educated

parents. All parents were challenged to do their best and they supported the school for

the educational processf their children. Parents experienced that they got support with

their problems, answers to their questions.

E.g. serving snacks, tea during breaks, helping in the school library, offering playing
games, tutoring workshops, supporting pupils individuglrticipating in the

¢

O2YYAGGSS 2F aOKz22ft RS@St2LIYSyd yR Ay Od

This approach also made it necessary to have sufficient space for parents and these
activities. This led to new forms of voluntary involvement of parents, transparency,
higher levels and more depth of communication and initiated training courses for
parents and teachers about rights and duties, quality assurance, conflict
management, nursing courses, support group for ADD/ADHD and many joint
activities between parents, pupiénd teachers.

Welcoming Refugee Children to Your Schfiebchers.org.uk]

This page contains refugee teaching resources, booklists for primary and secondary
teachers and useful websites which have been developed, used and shared by
teachers forteachersjs help everyone show support for refugees, find out more
about their experiences and make new connectiontgh&ir communities.

Thed2 St O2YAy3d wSTdza2SS / KAt RNBy G2 | 2dzNJ { OK
guide(https://www.teachers.org.uk/sites/default/files2014/neu33fefugee

teachingguide.pd) provides information about ways in which you can create a
refugeefriendly school, make an accessible curriculum and think about some

principles of effective practice.

Parents as teacherdPA

Parents act as lecturers and ambassadors of their own culture. A whole school day (4
¢ 6 hours) is dedicated to one country/culture/region. Parents present their country

in many ways: they show their way of living, they appear in traditional clothes, sing
traditional songs TOGETHER with the students, dance traditional dances, cook
traditional meals, show traditional instruments, play typical games, tell fairy tales and
20KSNJ £ 20Kt at2NASaszs X

They give some basic geographical and historical information and/or descriptions of

some customs and special professions in a way suitable for children.

The students can learn a few words in the mother tongue of these parents: yes, no,
please(l KI y1 a4z X
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Parents usually are proud to present their culture and the kids love these activities,
0SOlFdzasS G(GKS@& AyidSNNHzZI (K SdayyPagesifeely @ 2 F |
acknowledged anthe kids can learn a lot, although they do not realise these

activities & learning units. Such an event can be a good example of playful learning.
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4. Guidance for Training Curriculum Developers

Specific guidance faeachers andraining curriculum developers can be found in this chapter.

How a school can use the OSD Training Framework?
Research evidence suggests that teachers and trainers generally prefer to plan and produce
their own lesson plans and resources so as to workays that suit their own teaching styles

and preferences and respond effectively to the needs of their students.

First, the teachers are trained in weltgansed workshops based on the OSD training
framework. The training workshop raisésS I O Kvé&ihedizss about issues and debates in
parental engagement including obstacles to successful engagement and the potential gains of
an effective strategy. Each school shospendtime identifying their own goals and exploring

the issues and challenges specifidheir context. They then design an intervention suitable

for their school and an action plan that would help to implement their intervention. The
implementation of the activity depended on the nature of activity, the type of school. A brief
guide follows lelow on how to use the OSD training framework and included materials and

implement interventions in the school.

STEP #1: Read carefully the OSD Training Framework
The OSD Training Framework comprises three modules that, taken together, &radiiers

to explore and evaluate possible interventions for implementation in school context.

STEP #2: Design an Action Plan
Based on all the phases and materials of the OSD Training Framework, teachers will be able to

design an appropriate and effectivetaon plan, suitable for their school. The social media or
tools that will be used should be known to parents. Undoubtedly if the parents are

accustomed with the proposed tool(s) the action plan will be successful.

STEP #3: Implementation of the Action Rla
The final and most important step is the implementation of the action plan. Teachers should
follow their action plan and try to engage the parents skipping the possible obstacles. The use

of the proposed tools areompulsory.
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5. Guidance for Poliaylakers

Hereafter specific guidance for policy makers is described. The aim of this section is to present,
based on project results, ideas and proposals for development of exploitation actions based

on the experiences derived from OSD implementation.

Someof the most effective exploitation methods are centered on a number of points and

methods which include:
Networking

A Adoption of the OSD training framework and materials in future national and
international training academies for teachers and heads obslsh funded mainly
through ERASMUS+ KA1 (School staff mobility).

A Presentation of the OSD project results to other educational providers in the EU that
are interested in parental engagement. They will use OSD resources not only to
support activities but @lo to improve the field of parental engagement.

A Development of linkage witlocal/nationalorgansationsand stakeholders

>\

Promotion of OSD results in European school networks

A Regular discussions witschool leadersegarding parental engagemeriollow up
activities based on OSD

A OSD project outcomes to be presented during suitable events dedicatetetrming

and innovative educatioq conferences, round tables, ICT training workshops etc.

Linkage to allied initiatives
A Collaboration with theMinistries of Education in order to reach the National
educational systems about the OSD project and convince them to use project products
A Collaboratiorwith national and EU leveducation NGOs and institutioms order to
integrate project training frarawork into their own activitiese.g.
w Teacher Training Institutes
Continuous Professional Development providers

ESHA (European School Heads Associéatis;//www.esha.org)

W
W
w EUROCLIO (the Europeanganisation of history and citizenship educators)
W

ATEE (Assiation for Teacher Education in Eurgpetps://atee.education))
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w AEDE (European Asgon of Teachershttp://www.aede.eu))

A Ongoing reviews of trending issues in relation with parental engagenient
collaboration with national and international parent organisations

A Enhancing profile (academic and applied) through further application of the OSD
training framework and following this, further research on the issue of parental

engagement through (social networking) tools
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6. Success Stories

In the following sectionsertain cases of teachers that implemented some of OSD activities in
their classroominthe g NIy SNR& O2dzy iNASa 6SNB LINBaSyiuSRo

In a specifically organised workshop, experiences parent leaders found the MOOC very
comprehensive and suitable for the aims. Most of the activities appeared to be more useful
for groupwork or as material to be used i training. They found that it would be a good
idea to include recommendations to each activity on how it should be implemented, and also
an estimated time requirement for completing a certain activity. It could fosterisgiated

learning of individal teachers and groups of teachers.

The module on what parental engagement is and why it matters to teachers was found very
interesting. The visualisation activity should work perfectly in groups as it is quite likely that
at least one group member will able to create a visual manifestation of their thoughts. For

individual learning it would be great if there was an alternative for those who are more verbal,

eg. a writing template.

In establishing vision and values the list of questions was found tettyenell formulated and
something that can lead to an action plan on managing change in relation to Vision and Values.
However, it would be good to start with teacher development and community engagement
needs and continue with the change management pé#rtivould be also good to add an
introduction that explains how to use the list of questions in a school context. We recommend

asking school leaders to involve parent leaders in their thinking.

6.1 Spaces and Places

Digital Mapping(United Kingdom)

The school has started using digital maps to support parents in the local community. A map
was formulated and used by the Family Link worker for a parent who was new to the area,

showing them where the local foodbank was and how to get there. It wasisnriktance
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used appropriately and successfully. The use of the map, is very much on an individual needs

basis and the Family Link Worker is happy to use this with any families that require support.

The school are also working on a digital map for nevdestl admissions in which they will

include a printed map in their induction pack. The use of the digital map activity was also

shared with the Community Development Worker who was looking to develop a map showing

all the community venues. The school ararpling to create their map in collaboration with

Barnaddg, a British charity founded by Thomas John Barnardo.

The map has yet to be transferred to the school websiteut this is in the planning for

Autumn 2019. The school provided a PDF version of éritkeomaps they have used with

parents:
e g AT, 1 T | I 1 11 PG, DG L £ 1 1 UGS U - SO s
Go gle Maps Welsh House Farm Community School, 81 Welsh ~ Walk 0.4 mile, 10 min
i House Farm Rd, Birmingham B32 2NG to Saint Boniface Church
World s End Infant
1d Nursery School 8
oor & visual
‘ _j ' eysl » Nursery
-4
Q ; & el Welsh House F
A ALY 1 ® &~ Community Scl
inton R W
Saint Boniface Churchg. ety '7. Say :‘é
’f._ 11 min
Google®
Map data ©2018 Google 100me 1

'ﬁ via Hunslet Rd and Quinton Rd W 10 min

0.4 mile

‘ﬁ via Welsh House Farm Rd and Quinton 11 min

RdW 0.5 mile

Digital Mapping with Google Maps
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Digital Mapping Greece

Two of the participated schools from Greegleatras choose the activity of Digital maps. In
particular, the 17th Primary School of Patras as well as3#ta Primary School of Patras

customized and implemented Digital maps in the following way:

The 17th Primary School of Patidentified 2 main needs: The respect to all students of all
backgrounds and the possession of equal rights in education comparétketnatives. In
general, the school stated that the needs included: a) the collaboration & group work among
teachers, parents and students, b) the improvement of school climate, and c) the

improvement of migrant and refugee students' school performance.

The school chose the digital map as a mean to enrich the message to immigrant parent that

they are welcome to school unity. In general, the objectives which covered by the selection of
RAIAGEE YIFENI 6SNBY 0 GKS LI NBYYIRIOA $ 200 A G 2A BN
YR O2yFARSYyOSxz OO0 (KS aiddzRSydaQ a0OKz22ft Ay
school.

The produced Digital Map contains landmarks of the city. Monuments, sights, and places for
leisure activities. To some extent it triégs show the culture of the city to newly arrived

parents. The creation of the digital map was intended to help parents discover places in the

city which they did not know and generally to become part of the school community. The

digital map was presenteatthe parents and a discussion was held on how it was looked.

17th Primary School of Patras H n VALTO r T B
! r a: -‘3“.' 0Aa

Apollon Theatre

<
©0000000000000 43 I

The link to the digital map is:
https://drive.google.com/open?id=1gwrKmilBgsCe39MKo9aXxXZ2B8UDMCc|EfQ&usp=sharing
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The Digital map had a positive impact to participated migrant parents. The paasats

friendlier after the implementation of the activities. The implementation was the basis for a

future cooperation and an indication that the school cares for them. The students were
integrated into the school, because they can discuss about specifimalésns with their
FNASYRA YR (KSe& R2y Qi FSStf FftASYlFGdSR® CdzNI K
about some places in Patras, but nobody helped them. And the digital map activity was a
positive progression. The map was printed and they stat to others who were newly

arrived in Patras. The most significant maybe was the improvement of school climate between

parents and teachers.

The 34th Primary School of Patras identified as main needs the knowledge to be spread to
every child and everfamily, regardless of calo, origin, religion and beliefs. Moreover, others
identified needs were parents of students from other countries to feel familiar with the school
environment and students and their families not to be divided into categoriesrdri to

their nationality. In general, the school stated that the needs included: a) the collaboration &
group work among teachers, parents and students, b) the development of empathy within the

school community and c) the intercultural communication.

Thus, the schools choose digital map aiming at providing assistance to the parents of students
from other countries. In general, the objectives which covered the selection of digital map for
GKAA &d0K22f 6SNBY |0 GKS LINBSyHESQatiRSPLER
AYGSANIGA2Y YR O0 (GUKS &aiGdzRSyidaQ AYLNROSYSy
The produced Digital Map has helped some parents even get to the school their children
attend. The digital map contains hospitals, cultural venues, recreational sites, aactiattis.

Clicking on the map provides detailed information for each location. The user can access it

either from a computer, mobile phone or tablet.
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The link to the digital map is:
https://drive.google.com/open?id=1lamKKseBCpnAFzHY_ SzIlIMHJL5JHD1Bb&usp=sharing

The participated parents were very energetic. It seemed like they were having fun. General
they felt familiar with the school and the teachers. They askagektions about specific places
which they wanted to visit. Some of them wanted more details about the use of the digital

map.

The main impact of the produced Digital Map was that parents felt comfortable. They were
no longer alienated. They can now havbigger contribution to educating their children. The
action seemed interesting to colleagues, most parents accepted the challenge and came to
the meeting. Some locals, who were more opeimded, suggested to their children to
become friends with the refgees' children. A confliftee school works best. So the
normalization of situations through OSD was clearly an important step for the school climate.
Maybe for some of the parents a bit demanding, but the whole process went smoothly. It was
very signiftant that teachers and native parents cooperate with parents with a migrant

background.

Interkulturelles Elterncafé / Intercultural Parents Caf@ustria)
"Be yourself the change that you desire for this world." (Mahatma Gandhi)

rfyzad Fff 2F GKS LINIAOALIGAYy3I a0K22ta 2FFS

This project is a parental education program aimed at empowering parents in their
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educational and educational skills, as well as the dialogue between Homlsand parents.
The parents as well as the educational institutions are guided and supported by trained
parents' café coordinators. In the process, experts will discuss certain topics relating to the
school, such as: e.g. Austrian education system, iegtio learn, language weaknesses, social

media, health, bullying, pocket money, etc.

The individual parent cafés take place from October to June, once a month (2 hours each),
mainly in schools but also in other educational institutions and cultural agswts in Austria.

This multidimensional program takes into account the development of children in relation to
their environment and their family, with parents, educators and principals becoming partners

for the promotion of children in Austrian education
Impact targets:

w Strengthening educational and educational skifigrents learn to refine their
educational and educational skills for the benefit of their children.

w Integration of parents into the schoekthrough the involvement of parents in
the schml, a stable basis for cooperation (schpalrent-child) is created.

w Strengthening the parents' work at the school and the intercultural opening of
the school- the "Elterncafé" is an instrument to strengthen the school in its
parenting work. The school tgea better access to the parents and thus also
potential cacreators of everyday school life.

w Strengthening social and intercultural competenceshrough diversity,
exchange and learning together within an intercultural framework, diversity is
lived andsocial cohesion strengthened.

w Encouraging the social participation of parents who are particularly challenged

because of their socieconomic and / or cultural background.

Some experiences from attendees and organisers of Intercultural Parents Caféstete i

below:
a6Pddy GKS LI NByid OFFS F2N¥Xa | O02YYdzyA Ol GA
opportunity with our help to approach teachers regarding their children or to get tips on

education questions. We then invite the teacher to the parerif® and, ifnecessary,
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translate. In this way we were able to clear up misunderstandings and develop mutual

dzy RSNARUGIFI YRAY3I Ay GKS LINBYydad OFFS 00Pd) dé
Go6Pddy LI NByida NS AYyuGSNBaidSR Ay GKS SRdzO!
they face difficult hurdles and first have aoganiseand secure their lives. The language

barrier is just a hurdle. Povertyaumatisationthrough war experiencegersecution or

flight with subsequent uncertainty regarding a secure residence in the asylum granting
country are also mentioned here. Living with children is something that connects people
across borders and the worries are similar everywhere. Withdhengs' café, we provide

a sheltered space and continue to help where we can (...). "

Interkulturelle
Elternarbeit

Ein Werkzeugkoffer fiir PAdagog/innen

https://www.integrationsfonds.at/fileadmin/content/AT/Downloads/Publikationen/OEIF Fo

Ider Elternarbeit2016 WEB1.pdf

FromthelLJr NBy i f SFRSNEQ LISNRLISOGAGSS YI1Ay3a | F
possibility to reintroduce themselves with spaces they take for granted. The questions
support this approach to watch through fresh eyes. It would be beneficial to add
recommendations to the text on either filming an empty building or filming when both
students and family are present (eg. beginning or end of the day). If the latter is chosen, there
should be a recommendation on informing people about the aim of filmingthedact that

it will not be shared, so there is no need for permission.
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6.2 Literacies and Digital Literacies

Mama lernt deutsch! (Austria)

l'Yy20KSNJ AYLIX SYSYGSR FTOOGAGAGe 2F (GKS LI NIAOAL
f SFNya DSN)YI ydééanddprowd& olirse dnbbasit fkills including childcare,
O2yRdzOGSR 06& GKS bDh oa{dGFdA2Yy 2ASYyé¢o

The basic skills classes are mostly held in kindergartens and schools in Vienna. Mothers get to
1y26 GKSANI OKAf RNBYQa AyaidAa (rdadtd & sdhdol oSiff GA N2 y
kindergarten. The classes focus on educationally disadvantaged women whose first language

is not German. Mothers, who need to expand their basic skills, have the opportunity to learn
German in this class with everyday topics suctkiagergarten, school, education, work,

health, authorities, and housing. Lectures and excursions on these topics are also included in

the class. If women have originally learned reading and writing in a different alphabet, they

have the opportunity to lear the Latin alphabet in this class. Childcare is provided throughout

the classes.

Objectives are:
w Expanding basic skills in German, maths and ICT
W LYLINRGAYTI O2YYdzyAOI GA2Y gAGK GKS OKAf RN.

w Learning how to better help childrdmow to learn

Link:https://www.stationwien.org/projekte/mamalernt-deutsch.html
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http://www.interface-wien.at/system/attaches/155/original/manyernt-deutsch

folder.pdf?1473947396

Flipchart discussioiiGermany)

The importarce of using the flipchastliscussion is becoming more and more important.
Especially after long PowerPoint presentations. Flipchart is an ideal additional tool for using

PowerPoint and serves, first of all, the gradual development of information.

After Pover Point presentation each group should to find solutions in the small groups to the

cases which were found during the survey.

Subsequently, the results were presented to the plenary. There was a constructive discussion
in which many options for the integtion of parents with a migration background were

proposed.
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Gradually developing ideas on a flipchart, participants of the OSD trainings were able to get
involved and increased attention. Ardso,Flipcharts allowed spontaneity and express their

opinion.

As a result of this method, information is better integrated

Working Online with the VLESermany)

A virtual learning environment (VLE) in OSD trainingsus@d based on the web platform for

the digital aspects. Online tutorial on XOODLE was presented. Participants got the opportunity
to explore the platform #gher on the digital whiteboard or by using their own laptops. VLE as

a best virtual learning allows access to and use of learning resources from other OSD partners.
As some teachers mentioned it helps to the lesson planning and activate the particgfants
parents at the school life. Participants of the OSD training had also chance to watch videos

and to learn more about neighbors.

With regards to literacies and especially digital literacy the dedicated section was found to be
perfect by experiences pareteaders for teacher reflection necessary to achieve the core aim
of the project. It would probably be beneficial to also include exploration questions on digital
technology use of children, parents and other family members. The Literacies section mostly

ask teacher to review their own communication skills and practices.
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6.3 Communities and Culture

Digital communication/social medigUnited Kingdon)

To increase parental engagement via social media is still challenging at Welsh House Farm
School. The school feels strongly that their parents rely ontlaéece communication to
nurture the relationships that they have within their school communitgci&f media works

to some extent and the school are still working to develop this. However, the school have seen
the implications of relying solely on digital media; they find it to be less personal and therefore
limiting the engagement of parents. To emgatheir parents requires a huge amount of
personal encouragement that is fate-face, alongside paper fliers for events and school

letters.

In terms of messages/notices and communication about the running of school, they do use
Twitter, Facebook andrste the start of their involvement in Open School Doors they have
started to use an app called Parent Mail. Twitter is primarily used to reach out to the wider
community. They have 83 followers (including around 50 parents) and this includes local
counselors and Members of Parliament. Facebook, however, has not had much engagement
or interest. The school assumes that parents prefer{ackce engagement, and the wider

community and external agencies appear to be more interested in the use of Twitter.

Uptake for the Parent Mail app has been sland, in some casesxpensive because of the
take up. 90% of parents receive text messages (which costs the school money) and 34% of
parents signed up to the app (sending them a free email). The app wouldsbeftertive if

the uptake was better.

Social Media and digital communicatiare a whole school issue and needs to be developed
over time and in response to theverchangingnature of their highly mobile school

community.

In the Autumn 2019 term they Whave the opportunity to ensure that parents have provided

them with correct phone numbers and emails, and ensure that they know about their Twitter

YR ClFOS6221 | 002dzyiad /2YyaAARSNAY3I (KS Reyly

relationshipswith parents and families are vitally important, and being a-foren entry, the
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school is small enough to know families on a personal level and therefore they are more likely
to engage in activities, to the benefit of the children, when the school hastéatace
meetings and communication. Digital communication and social media is merely a
supplementary way of communicating with their parents, and one that they will continue to

develop in the coming academic year.

Cultural calendafUnited Kingdon)

As a result of the project the collegeave created their own ideaa cultural calendar in
collaboration with their ESOL studeriBnglish to Speakers of Other Languagélp calendar has

now been made a collegeide focus and will be embedded acrake whole college and has

so far been used as a planning tool for the whole year in the ESOL department. Therefore, it
has completely changed their overall practice aagproach- e.g. not just acknowledging
WwSFdz2SS 2S5SS1Q 06dzi NI slet@idedwwithijin wiole cidBufndamlS S O dzt
teaching. They have strived to raise awareness with both students and staff to ensure that
they do not miss anything when planning (for example: ensuring appropriate food is available
for all students; that relevantidplays highlight cultural activities throughout the academic
year). The collegare using their cultural calendar as a learning tool for all students and staff.
The college have taken lots of initiatives of their own following their participation b OS
including: a Ramadan football event on a Friday night which brought together a wide variety
of people from the college; croswltural Friday prayers which are open to everybody. They
talked about the way their cultural calendar has made them think abefutgee issues in a
broade way and not tokenism (e.g. not just Refugee Wéak @&rk Baking it Refugee Year

on a continued basisPverall they spoke of working to create an atmosphere where students
can come and make requests in terms of what theyniv® see acknowledged and what

activities they want to happen and to raise awareness across the college of real issues.

Since patrticipating in OSD the college have also joined up with Francis from Erdington
Academy (another school in the project) and sththeir cultural calendar with the school as

gStft Fa R2AYy3A @GAaArta (2 2yS Fy20KSNRa aokKz2z2f
refugee children and young people. There has therefore be&nkang institutionto share

iINnspiring practices.
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Screenshot of cultural calendar which has been created on google mail and is now used as a
curriculum planning tool.

Mystery objects Greece

Playing with mystery objects is a great way for participants to talk and think. The game

encourage®bservation and discussion skills and can give a practical introduction to a topic.

A series of objects, the use of which is not obvious to most people. Mystery objects give clues
to their identity through their design, shape, material or age. Iltems shooklbe old or
expensive. There are many modern mystery gadgets. The best places to look for them are the
stores that sell kitchenware, pharmacies and grocery stores. Ideally you should look for items
that are used by different cultures or that have to @ah the customs of the country / place

where the attendees are located.

Circle the group. Begin by passing the mystery object around the group and ask each person

to make a comment about it. For example, participants could indicateoitsur or weight
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(heavy or light). Allow only statements about properties that you can see, hear, smell or feel

at this stage.

While the first phase is about observation, the second is about interpretation. Pass the object
again and ask each participant to say a phrase ahout the object was operating, that is,

what it might possibly be used for.

Did youanalysewhat the object is? Summarize statements and make it easy for the team to
draw conclusions. Depending on the group, the discussion between the participants may
begn before you reach the whole grouhis is acceptable when it is already clear what the

object is.

Ask if anyone knows and / or uses similar objects or tools in their daily lives. Do these tools
work the same or in a different way? If you were abledtiect and prepare different designs
in advance (eg different types of nutcracker), show them to the participants and compare

them. Can you find out which technical and / or physical principles apply?

Working together

Ly GKS {SO2yR [/ KIyOS {OKz22f 2F Y2NRRIfft2az
with the participation of 8 parents. Various items were presented to students, without telling
them their use. Students discuss the possible use of items and tryessdiow they might be

used. In the case of Second Chance School, students are imprisoned, they are of refugee and
migrant origin and most of them are parents. There is a real need for the development of
empathy within the school community, interculturabmmunication and encouragement of

tolerance, acceptance and dialogue.
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The activity resulted in increased activation and participation of parents and cultural osmosis
and understanding. Due to the special character of this school unit, no live media sesie u
everything was in paper. The participating teachers were encouraged to test the applicability

of OSD activities to different national and cultural contexts.

Multisensory experienceGreece

This activity is aimed to work especially well. if you bnegpple from different cultural

0F O1aANRdzyR® LG OFy ¢2N] Fa |y itlcahivaridvelliasa F2 NJ ¥
first introduction to a team of people who plan to work together or a first day in the classroom.

The aim of the discussionfar the facilitator/teacher to point out the importance of bringing

down prejudices and stereotypes that people may have before meeting each other. We are

made out of memories from the places we have been, the food we have tasted, the things

that we have aquired and what is special to each person might not necessarily relate to where

she/he was born and so on.

In our case, we devoted less time to this activity than it was foreseen, however it gave us the
opportunity to discuss its potential, how educatarsuld work with such a scenario, the
possible variations and the interaction both with students and parents; all agreed that both
exemplary activities are very useful, easy to implement and offer to the educators the
opportunity to engage people belonging different cultures in a very smooth and effective

manner.

S

Discussing the activity
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WHAT YOU NEED

Communicate with your participants in advance of the meeting and invite them to bring with

them the following:

1 One photo of a location that means sometgito them (they can either print it and

bring it with them, send it to you in advance or bring it on a memory stick),
1 One taste that they really like (food, drink, dessert)

1 A smell that they are very fond of (you can give them ideas to understand what is

meant by suggesting spices, coffee, perfume, plant and so on)
1 An object that participants can touch that means something to them

Ideally the space should be prepared e that it is inviting and not very official. Put chairs
in a big circle, have space behind each chair for people to place what they have brought.

Depending on the size of the group this activity may work.

You need to clear the room from tables. You némttave chairs that people can move them
easily. Ideally for the minimum amount of people (6 people) you need about 10 chairs to have

enough to create eventually the circle.

Ask participants to present first their photo to the others. Why did they cheéloissone? Why

Is this place special to them? Once this is done move to the smells, the objects, the spices.

t S2LX S OFly &adlyR dzLJ YR Y2@0S FNRdzyR (2 (GKS
he/she has brought

Group discussion, if this activity &k place in a classroom setting, photos and object can remain in

one corner of the room. This way the room becomes more relevant, more familiar for the participants.

Puzzle Greece

The 17th Primary School of Patras customized and implementeddaltional activity

proposed by OSD, the Puzzle

Co-funded by th
- Erasm\?s+u;r§graz1m: - 32/ 39 =

of the European Union



SCHOOL

DOORS

Open School Doors
Guide of Good Practice

The school wanted to be an open school to the community, which eliminates any inequalities.
It wanted also to develop the empathy within the school community as well as the

intercultural communication.

The sbools choose the Puzzle in order to cover the following objectives: a) the parents of
students who come from other countries get closer to the educational community b) to

increase the cultural osmosis and understanding.

The Puzzle implanted as followingpelparticipants try to solve their puzzle, but they will soon
realize that it is impossible. Sooner or later they begin to look around and they need to
cooperate with the other groups, exchange pieces and eventually solve the problem. This
process works guaker in some groups than in others. At the end the facilitator pinpoints that
first of all cooperation without speaking the same language (or without speaking at all) is

challenging, but feasible.

{2YS2yS R2SayQi ySSR (2 ataiopératdivitiSotharipes@e. £ | y 3 d
The participants also needed to understand the importance of looking around them; each
IANRdzL) KIFIR G2 NBIFIfATS G(GKS& O2dzZ RyQi 2adzaid azft
cooperate and exchange certain pieces, to corgthe puzzles.

The parents who participated were 10, divided into 2 groups of 5 groups of 5 people each. An

important moment was when everyone in the end managed to solve the puzzle and find out

in fact, cooperation is vital to solving problems that cannot be solved individually.

Parental involvement in the puzzle we thought could lead to Awareness of necessity working

with them balances for resolving common issues.
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The participated parents reakd the positive elements of the @peration to achieve a
common goal. Their contribution was very important, because without them the activity
would not have been possible. Every one of them was very pleased and they engage in this

activity with native arents, so the cultural osmosis and understanding could be mentioned.

The Puzzle has a positive impact to participated parents since it helped them to realize that
cooperation is significant and if they are part of a big team, then the problems can el solv

in easy way.

SCHOOLFORUstria)

Duringthe workshopin Viennathe new OSD frameworand some inspiring practices from
different regions in Austriavere presented One of those inspiring practices was SchoolFox.

Afterwards some of the participating teachers contactiee facilitatorsfor more information.

SchoolFox is mapp for mobile phoneswhich facilitates sending sick notes, school

information, photos, docurants and parent letters the digital way, directly on the smartphone
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or computer in 40 language$his tool has been chosen to be implemented in all compulsory

schools in one of the federal provinces of Austria (Lower Austria).

Subsequently epresentativesof SchoolFox together with head of schools and teachers
developed an action and implementation plan for their schools tailored to tin€iividual
needs.We got some feedback from the teachers which implemented SchoolFox in their daily

activities at school

G{ OK22t ¥F2E Aa | KFyRé& FLI) GKFEG YIFI{1Sa aoOKz22
works faster than through a bulletin board, reducing time and copying costs significantly.
Especially for shoterm and current events, the app is perfect. Muchh® everyday

A

FRYAYAEGNI GAOGS OKF2a A& StAYAYFGSR 68 GKS

LY FRRAGAZ2Y G2 | 1jdAaOl FyR Slae SEOKFy3S
overview of all appointments and information releases and thus makescih masier for

me to handle parental work. Above all, | see this app as an added asset to the smooth
O2YYdzyAOFGA2Yy 06S0GsSSy €S3aFf 3AdzZ NRAFY | yR

[N

G{ OK22t C2E 3aINBlLGte FIOAtAGIGSAa Y& 62N] | &
efficient, fast anduncomplicated. | and the parents can react immediately to current
events. My school day starts much more relaxed and enjoyable, since the pasting of parent
letters and checking the signatures omitted. The App SchoolFox stands for a new quality

A

incommunicd A 2y 06S0i46SSy aOKz22f FyR LI NBydGaz I 3l

GCNRY (KS 06S8S3AyyAay3da L ¢l a SEOSttSyidte OF NB
the great team behind it. The advantages are manifold: | reach parents immediately and

not at the end of the dawyhen the children show the bulletin. You can react immediately.

For trainings, a shotterm change to the timetable can be announced. From the project

week all parents got an information with photo that we are well. Saving paper and copies
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Dear Ms. Collins,
Yusuf needs to stay

home today. He caught
a bad cold and fever...

Text automatically translated

Original: Turkish

S

Dear parents,
look at how much fun

the girls are having
during rehearsal!

"

______

Open School Doors
Guide of Good Practice

Dear parents,

due to today'’s rainy
weather, we will cancel
our field trip to the zoo
and go to the museum

instead. £8 0

Don't forget -
parent-teacher conference
tomorrow at 5pm!

In the section about communities and culture the parent leaders found great opportunities for
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good idea to recommend involving children and parents in the pivap process. The followp

iKS O2YYdzyAie

a0K22

f Aa

G2N) Ay 3

GAUK®

guestions are comprehensive enough to plan and execute an action plan. An alternative (or

supplementary) activity could be the Successful Educational Action (SEA) planning tool.

Lego Serious Play (LSBermany)

We know LSPdm childhood but nowadays the Lego Serious Play, the colorful parts are also

used in the teaching context, such as development and teambuilding. Therefore, OSD Team

at the TU Dresden decided to use this teaching method during their training with studehts a
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with teachers at the schools. Each group show how they see the best way for cooperation and

which role plays every stakeholders and partners.

This method omplies with the OSD Action Plan. The Lego sets were provided by the Media
Center of the TU Dresden. Included were five sets, which could be used to credite=life
situations. Participants were confronted with the task to present a situation known tm the

in which the roles of teachers, parents and children with a migration background were
represented. A challenge here was the partly missing practical experience of the participants.
In particular, the students who already teach at schools were promireigroups where only
students with no experience were represented, they were asked to imagine a situation they
would see in the future. At first, the students worked very gama¢nted and created creative
perspectives on the situations and associatedleimges that they will encounter in the future.

At the end of the working phase, however, it became clear that the Lego bricks were also used

to play far away from the task.

The LSP method promotes innovation performance. Experience shows that this fkind o
"handson" experience supports a deeper understanding of processes and easy recognition of
opportunities. LSP basically works with the principle of complexity reduction through
metaphors: the simplified representation of complex and important problemstctures

helps us to recognize starting points and to develop solutions. The brain focuses exclusively
on the specific issue or question. There are no correct or wrong answers. LSP solves the

problem that everyone understands things differently by visilag questions and ideas.

Most participants of the trainings evaluated this method with a high score.
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